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Abstract 


More and more students study English as a second language in China. Students start to 
learn English in elementary school and until college. However, after many years of 
learning, many students are unable to communicate in common conversation in English. 
It has also become the main problem of English teaching in rural areas in China. Because 
of a large density and unequal distribution of education, many rural students lack the 
English learning environment. As the number of years spent on studying English, many 
students do not see any progress in their listening and speaking competence. Students 
start to lose their interest and motivation in learning English. The objective of this project 
is to analyze the reasons for the existing problems in the study of English listening and 
speaking in rural areas in China. Based on these problems the author provides 
suggestions and strategies for English teachers. This project can help English teachers to 
create an English learning environment and guide teachers to improve students’ 
proficiency in listening and speaking English. 
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Chapter 1: Introduction 


As an English learner and a new English teacher, I struggled to find methods or resources 
in improving my English speaking and listening skills. Though I have over 20 years of learning 
English, I still don’t have confidence in English and I do not prepare for teaching English when I 
go back to China. My undergraduate degree is primary education and I have 7 years of teaching 
experience, but I don’t have any experience in teaching ESL. I chose the TESOL program and I 
hope I can use the new knowledge I learn from this program in my future class. 

My project focuses on how to help English teachers to teach English speaking and listening 
in rural areas in China. English is the most widely learned and used foreign language in China. 
More people are now learning English in China than in any other country. Within the formal 
(state) education sector, an estimated 176.7 million Chinese students studied English in 2005 
(Graddol, 2006). In 2001, with the introduction of the ECS, English became a compulsory 
subject in primary school from 3" grade onwards, though in some cities it’s offered from 1“ 
grade. The class time for teaching English varies from 80 to 200 minutes per week depending on 
the actual arrangements made by local educational authorities and specific schools (Chen, 2008; 
Wang, 2007). 

Learning English happens not only in cities but also in rural areas in China. However, with 
a large population density and the distribution of education is not balanced. Many rural students 
lack written and spoken English proficiency. For a long time before the 1990s, learning English 
meant mastering knowledge about English, particularly with regard to pronunciation, 
vocabulary, and grammar. Practical skills, such as listening, speaking, reading, and writing, were 
virtually ignored (Feng, 2011). Students can’t communicate in English. “Unspeakable English” 


has been still a very common phenomenon in rural areas in China. 


The objective of this project is to analyze the existing problems in teaching and studying of 
listening and speaking English at elementary in rural areas. Focusing on these issues, I create an 
English handbook for English teachers in rural areas and provide strategies to resolve various 
problems in teaching listening and speaking English. There are five parts in this handbook, create 
language environment, teaching methods in the classroom, and assignments and assessments to 
guide elementary English teachers in teaching English speaking and listening. In each part, I 
provide strategies and lesson plans to allow English teachers to help their students with different 
needs. 

This project can help teachers to motivate students’ interest in learning English. Under the 
traditional pattern of teaching and learning English, instead of learning English as a tool for 
doing things in everyday life, almost English textbooks are designed to teach grammar, reading, 
or writing and emphasis less on listening and speaking. Teachers are focusing on helping 
students to become test-takers rather than competent English users. Based on this centralized 
curriculum, English teaching in rural China is the teacher-centered model, which inhibited the 
students’ enthusiasm and initiative, bounded the interest in English learning. All strategies in this 
project, like English corner, English speech contest, English studio, etc, could help students 
master course knowledge and improve students’ interest and enthusiasm in English learning. 

English teachers can also apply these strategies in their English teaching in order to help 
students understand English better and improve their communicative competence. The traditions 
of English teaching only can produce test-takers rather than competent English communicators. 
Neither the high school nor university graduates were able to function properly in English for life 
or work purposes. Students in rural areas are more lack of English language environment. To 


apply strategies in class, teachers can create an English environment and provide more chances 


to communicate in English. Teachers are not only teaching English as a subject but also help 
rural students to have the ability of cross-culture communication. 

This project also brings some suggestions for cultivating students” abilities in English 
thinking and expressing. Different cultures have different thought patterns. The relationship 
between language and culture determines that English teaching is not only to impact the 
language knowledge but also to learn the culture. It’s very important to help students develop 


their consciousness and ability of cross-culture communication. 


Chapter 2: Review of Literacy 


In this chapter, I review scholarship related to strategies to help English teachers to teach 
English listening and speaking. To understand how learners acquire a second language in 
classroom, I begin by reviewing Naturalistic language learning and instructed language learning. 
A foreign language is usually learned but to some degree may also be acquired or “pick up” 
depending on the environment setting and the input received by the second language learner 
(Chengjun, 2009). The language environment is the basis for acquiring a second language. Next, 
I describe research related to necessity and issue of creating an English environment in the 
classroom. Finally, I review essential methods or approaches in teaching a second language, 
especially in teaching speaking and listening. For each method or approach, I focus on reviewing 
the development, principles, and characteristics. I also research the application and challenges of 


these methods or approaches in China. 


Instructed Second Language Acquisition 


Second language acquisition is the result of the interaction between internal cognition and 
the external environment. Before instructed second language acquisition was introduced in the 
Second Language Acquisition study, linguists focused on naturalistic second language 
acquisition. Naturalistic language learning takes place if people are not explicitly taught the 


foreign language, but rather learn it by trying to communicate in it (Prahl, 2001). 


In the mid-1970s, instructed second language acquisition was distinguished from 
naturalistic second language acquisition. Instructed second language learning takes place in 
environments in which the learner is explicitly taught grammar and vocabulary of the foreign 


language, as in a classroom (Prahl, 2001). 


In late the 1970s and early 1980s, a study about “whether second language instruction has 
an impact”, Long (1983) found that comparing naturalistic second language learners and 
instructed second language learners, people have higher-level language in instructed learning. 
The research result shows that instructed learning can facilitate second language acquisition, but 


1t does not tell how instructions make a difference in language teaching. 


In the mid-1980s, Chaudron and Allwright (1988) found the behaviors and events in the 
teaching process can promote or hinder language acquisition. After the 1990s, Ellis (1990) noted 
that the relationship between classroom interaction and language learning, and formal instruction 


and language learning. 


The Necessity and Issue of Creating English Environments in Classrooms 


Language can only be acquired in a specific language environment, and it requires a long- 
term learning process. A person who grew up outside the language environment cannot acquire 
language naturally. Johanne and Ruiting (2016) also suggests that language environment factors 
shape not only early-stage but also late-stage bilingual development. This fact also led language 
psychologists to believe that human language is a talent-related ability. As a leader of 
rationalism, Chomsky (1959) treats humans” ability to acquire language as a “talent” (John, 
2007). At the same time, we also notice the fact that children's "talent" language ability must be 


placed in a specific language environment to learn a certain language. 


Compared with children's acquisition of the first language, foreign language learning needs 
more emphasis on foreign language learning environment. Barbara and Sylvia (1997) argued 
that in a specific language environment the relative proportion of input in two languages to 


bilingual children may affect on the number of words they produce. Children's language 


acquisition is faced with the objective world around him and the world in which he learns 
language. In the language environment in which children live, the amount of language and 
language information contacts is large, but compared to the first language, the foreign language 


environment is single. 


Tianren (2004) reported that Chinese elementary schools have started to offer foreign 
languages in 1999, but not mandatory. It is not compulsory education, but only optional. In many 
places and schools in China, especially rural elementary schools, textbooks, and classrooms are 
the main sources of information in the English language study. Guangwei (2005) researched 
English education and problem in China. Teaching is often limited to written language, with a 
lack of vitality. Due to the lack of practical use of English for communication, many students 
take coping exams as the purpose of foreign language learning. Yilin (2014) elaborated the 
problem of quality -oriented education in China, he found there was a general situation in the 
Chinese English teaching community which emphasized on language forms but underestimated 
communicative functions. The objective reason for this was related to the lack of English 
language environment and the need for practical communication. According to Krashen (1982), 
he presented the language input theory. His theory shows that the only way for humans to 
acquire language is to accept large amounts of understandable input. In Chinese rural areas, 
students feel 1t is difficult for learn English because of the lack of a natural and authentic 
language environment (Ling, 2006). The amount of language input for rural students to learn 
foreign languages is extremely limited. In English learning, 1f there is not enough language input, 


it is impossible to master the language. 


Yimin (2003) elaborated that English teachers need to develop and create an English 


language environment, provide students with a large amount of English language input, and 


create more opportunities for them to get in touch with a foreign language. This will be a great 
boost to promote English teaching in China. I agree with Faramarz (2020) that English teachers 
should educate themselves more and ensure that they are culturally and psychologically prepared 


to motivate their students to learn. 


The Direct Method 


In the late 1860s, L. Sauveur (1826-1907, as cited in Richards & Rodgers, 1986) used 
intensive oral interaction in second language teaching, and his method became referred to as the 
Natural Method. Then, Sauveur and others argued that language can be taught directly through 
demonstration and action in the target language. Franke (1884) wrote on the psychological 
principles of a direct association between forms and meanings in the target language and 
provided a theoretical justification for a monolingual approach to teaching (Richards & Rodgers, 
1986). According to Franke (1884), he emphasized the application of language in the classroom, 


rather than the structure and grammar of the language. 


The Direct Method focuses on every day spoken language. The main characteristic of the 
Direct Method is that the “student learns by associating meaning directly in English” (Larsen- 
Freeman, 2000). According to Titone’s (1968) guidelines for teaching oral language, teachers 
use naturally speaking to demonstrate, act, and ask questions. The goal is to make students speak 


much and keep the pace of the students. 


Mao (1962) was one of the linguists who introduced the Direct Method to China. Mao 
noted that teachers use materials, pictures, action, and expression to demonstrate the meaning of 
vocabulary or sentence. The Direct Method is widely used for the beginning of English language 


teaching in elementary in China. 


The Audiolingual Method 


In 1942, American universities developed the Army Specialized Training Program (ASTP) 
for the government to train personnel who could work for the government in a second language 
(Schueler, 1944). The ASTP focused on communication, but this is not the goal of conventional 
foreign language courses in the United States (Richards & Rodgers, 1986). Bloomfield and his 
colleagues developed the Informant Method. In brief, students were learning a foreign language 
from an informant or native speaker and gradually learned how to speak the language, as well as 
to understand much of its basic grammar (Richard & Rodgers, 1986). Charles Fries invented the 
Aural-Oral Approach (Ney, 1968). It was the incorporation of the linguistic principles of the 
Aural-Oral approach with state-of-the-art psychological learning theory in the mid-fifties that led 


to the method that came to be known as Audiolingual. (Richard & Rodgers, 1986). 


The Audiolingual Method focuses on sentence and sound patterns. The main characteristic 
of the Audiolingual Method is “listening and speaking drills and pattern practice only in English” 


(Larsen-Freeman, 2000). 


In the 1960s, the Audiolingual Method is used in teaching a foreign language in China. In 
the late 1970s, English textbooks for High schools or colleges were designed base on the 
Audiolingual Method (Jing, 2009). In 1993, the State Education Development Commission 
(1993) stipulated that all high school English exams should include listening and speaking. The 
listening test 1s still one part of the college entrance examination today. The challenges of using 
the Audiolingual Method in language teaching are lack of English native speakers and aural-oral 


teaching supplies. 


The Oral Approach or Situational Language Teaching 


Oral Approach or Situational Language Teaching was developed by British applied 
linguists from the 1930s to the 1960s (Richards & Rodgers, 1986). Situational Language 
Teaching focuses on speaking and listening skills development and teaching a second language 
in a natural situation. The structural view of a language is the basis of the Situational Teaching 
(Huang, Yang, & Hwang, 2010). The Situational Language Teaching model is still used in 
second language teaching today. The main characteristics of Situational Language Teaching in 
English speaking and listening teaching are: language teaching begins with the spoken language. 
The target language is the language of the classroom. New Language points are introduced and 


practiced situationally (Richards & Rodgers, 1986). 


In the late 1970s, the Situational Language Teaching was introduced in China and 
gradually became one of the common approaches in language teaching. Jilin Li (2013) defined 
Situational Language Teaching as the creation of a harmonious teaching situation as a means to 
cultivate students’ sentiment and develop their intelligence. She also combined the Situational 
Language Teaching with Chinese culture to make learning fun. Yao Yu (2003) noted that the 
Situational Language Teaching should be based on content and syllabus while creating a natural 
situation. Students learn the structure of language by imitation and communication in a different 
situation. However, there are some issues of using the Situational Teaching Method in a 
language class in rural areas in China. Overpopulated class and limited class time are big 


challenges to use the Situational Teaching Method in English teaching in rural areas. 
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Total Physical Response 


The Total Physical Response was originated in the late 1960s and was developed by James 
Asher. The Total Physical Response is linked to the “trace theory” of memory in psychology 
(Katona, 1940), such as verbal rehearsal accompanied by motor activity, hence increase the 
probability of successful recall (Richard & Rodgers, 1986). According to Asher (1969), that 
positive effects can facilitate language learning. The main characteristics of the Total Physical 
Response are English speaking delay until students are ready; meaning clarified through actions 


and visuals (Larsen-Freeman, 2000). 


The Total Physical Response has been widely used in English teaching by the end of the 
20" century. Tieqiu Hu (2000) believed that the Total Physical Response is teaching language 
through body movement. Learners can understand and acquire language in a short time. Hu 
expounded on the advantages of the Total Physical Response in teaching ideas, teaching 
methods, as well as teaching objectives in language teaching in China. At the same time, he also 
found problems that included, teaching is not accurate and standardized, and examination is 
difficult to quantify. Another linguist Hong Wei (2001) noted that the Total Physical Response 
not only can help students acquire a second language quickly but also can attract students” 


attention effectively. 


Communicative Language Teaching 


The Communicative Language Teaching was first proposed in the 1970s, and its goal is the 
teaching of communicative competence. (Richards, 2006). The main characteristics of the 
Communicative Language Teaching are understanding of English through active student 


interaction, role play, games, and information gaps (Larsen-Freeman, 2000). According to 
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Barira, Shabana, and Sadia (2019), there are some factors which always deter teachers of time, 


lack of multiple resources, and large number of students in the class. 


The Communicative Teaching Method was introduced to China in the late 1970s (Yu, 
2001). Li (1984) asserted that the importance of communication in language teaching. After the 
State Education Development Commission (1992) changed the standards of learning English in 
China, it was declared that students “gain basic knowledge of English and competence to use 
English for communication”. Youju Li (2000) emphasized the importance of communication and 
summarized communicative competence as knowledge, awareness, comprehension, and 
utilization. Youju (2000) believed that students should not only learn listening, speaking, 
reading, and writing skills, but also have communicative competence. The Communication 
Language Teaching had become a general approach to teaching and learning (Gong, 1999). The 
main problem of using the Communication Language Teaching in rural areas is the lack of an 


English environment. 


The Silent Way 


Caleb (1963) introduced that use of silence as a teaching method. Caleb (1963) popularized 
the colored Cuisenaire rods in teaching grammar, pronunciation, and vocabulary in the early 
1950s (Richard & Rodgers, 1986). The main characteristic is, the teacher is silent to allow 
student awareness of how English works (Larsen-Freeman, 2000). The Silent Way is still used as 
a language teaching method today, particularly in the area of teaching pronunciation (Underhill, 
2008). According to Byram and Hu (2000), the Silent Way can be used in specific conditions 


where language teaching focusing on accuracy and fluency. 
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The Silent Way is not as well-known as other approaches. Contrary to the traditional 
Chinese teaching method, the Silent Way advocates that teachers keep silent and students need to 
speak as much as possible. Runqing (1999) noted that the Silent Way follows the educational 
philosophy. Runqing(1999) believed that learning a language is easier if students are willing to 
discover and create. The Silent Way can cultivate students’ learning autonomy, independence, 


and self-confidence. 


Chapter 3: Project Design 


In this chapter, I explain the rationale behind designing a handbook that provides strategies 
to improve English listening and speaking skills for students in rural areas in China. My final 
project is a handbook with five strategies to guide elementary English teachers in teaching 


English listening and speaking. 


There are five stages of second language acquisition, Preproduction, Early Production, 
Speech Emergence, Intermediate Fluency, and Advanced Fluency (Krashen & Terrell, 1983). 
How quickly students progress through the stages depends on many factors, including education, 
family background, culture, and language environment. However, in most rural areas, the lack of 
an English environment is the main challenge. Students do not have a chance to communicate in 
English outside of school. Parents with less education cannot help them learn English at home. 
Classrooms are the only places for students in rural areas to study English. There are still some 
unsolved problems in class. For example, teachers do not pay attention to teaching listening and 
speaking skills, teachers’ professional knowledge and skills are not always solid, and class 


instructions sometimes are not appropriate. 


Besides the language environment, large population density and limited education 
resources also hinder English acquisition in rural areas. There are at least 40 students in one 
class. Teaching in an overcrowded classroom has many classroom management problems. 
Challenges such as monitoring attendance, checking assignments, maintaining control, checking 
comprehension, and many more are typical issues of concern to language instructors involved 
with big class teaching (Halil & Abdullah, 2019). In addition, in China, the question of how 


education equity can be promoted remains a critical issue (Harrison, Sha, & Jason, 2018). 


14 


I believe that instructed learning can facilitate students’ language acquisition. Focusing on 
these issues and language teaching methods and approaches, the final product of my project is a 
handbook with English teaching strategies with series lesson plans, classroom activities, and 
suggestions to guide English teacher in motivating students” interesting in learning English and 


improving students’ speaking and listening skills inside the school. 


Creating an English Environment with Students 


In this part, I focus on creating a language environment with students. Building the 
language environment is not only just the teacher”s job. Students who participating in teaching 
can help them learn effectively and build a good relationship with teachers. I provide classroom 
activities to guide English teachers to craft an English environment with students together. There 
are five classroom activities in this part, decorate classroom door, label items in the classroom, 


word wall, classroom library, and English corner. 


Teaching English Directly 


The Direct Method (Richards & Rodgers, 1986) is a good start to teach oral language. The 
Direct Method (Richards & Rodgers, 1986) can help students to understand the language easily. 
This part I provide a lesson plan based on the Direct Method (Richards & Rodgers, 1986). In this 
lesson plan, the teacher uses materials, pictures, actions, and music to demonstrate lessons 


directly. 


Improving communication skills in a situational context 


Based on the Audio-Lingual Method and Situational Language Teaching (Richards & 


Rodgers, 1986), I provide a lesson plan which guides teachers to improve students” 
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communication skill. The Audio-Lingual Method (Richards & Rodgers, 1986) emphasizes the 
acquisition of structures and patterns in common everyday dialogue. According to Jilin Li 
(2013), the Situational Language Teaching (Richards & Rodgers, 1986) can create a harmonious 
teaching situation and make learning fun. In this lesson, the teacher creates a harmonious and fun 


situation with common everyday dialogue to teach listening and speaking. 


Move and Talk 


Teaching English, especially for children, should be understandable, repetitive, and 
enjoyable. The Total Physical Response (Richards & Rodgers, 1986) is developed by Dr. James 
J Asher (1997). It is built around the coordination of speech and action and it attempts to teach 
language through physical activity (Widodo, 2005). In this part, I provide a lesson plan to teach 


vocabulary using the Total Physical Respond approach (Richards & Rodgers, 1986). 


Using Cuisenaire Rods to Teach speaking 

Cuisenaire rods is one of the Silent Way (Richards & Rodgers, 1986) teaching aids used in 
teaching sound. Teachers can use Cuisenaire to teach sound, vocabulary, sentences, and stories. 
In this part, I provide classroom activities using Cuisenaire rods to improve students’ speaking 


skills. 
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F In most rural areas in China, English learners lack an English environment. Classrooms are 
the only places for them to acquire English. However, there are still many unsolved problems in 


classes. Teachers do not focus on teaching listening and speaking. Because of inappropriated 


i 
Y + 


class instructions, students do not have opportunities to communicate in English. Besides the 


language environment, large population density and limited education resources also hinder 





English acquisition in rural areas. 


« Y 
d Y 


The objective of this handbook is to provide suggestions and strategies for English teachers 


to improve students” listening and speaking skills. This project contains five strategies to guide 


elementary English teachers in enhancing students? communication competence. This project 


de Y 


also provides lesson plans for English teachers to create meaningful and fun classroom activities 


with limited resources. 
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Create an English Language Environment with Students 


Decorate Classroom Door 


suggestions: 

1. Welcome message 

A warm welcome message is a good start to a lesson. It can also express the teacher”s happiness, 
delight, and how much you love your students. Teachers can make welcome message posters 


with students together. Students love to see their work displayed on the door. 


2. Students’ English names 

Y our classroom door can also post students’ English names. In your first lesson in English class, 
you can help your student to have an English name. Students would feel they are belonging to 
this class when they see their names on the door. You can also put their photos or other pictures 


with their names. 


3. Learning objectives 
Putting clear learning objectives on the door can help students have a better understanding of the 
lesson. Teachers can write learning objectives in English and read aloud with students together at 


the beginning of each lesson. 


4. Other cultural themes decoration ideas 
Using cultural themes to decorate the classroom door can not only create an English environment 


but also can promote students” interest in learning English. 


Label Items in the Classroom 
Labeling common classroom items clearly can help students get familiar with the classroom in 


English. It is the first step for students to build their vocabulary. 


Word Wall 


High-frequency words can be displayed by lesson, unit, or subject. Word wall can help students 


build phonics and spelling skills and provide references when they have speaking and listening 
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activities. Teachers and students can work together to determine the words and style of the word 
wall. Words can be written and colored by students. Teachers should provide enough reading and 


listening practice so that students can read and say the words automatically. 


English Corner and Classroom Library 


Teachers can find a place in the classroom where students can read English books or have 
students get together to practice English. In this place, teachers can decorate the space like a 
classroom library. Students will benefit from reading aloud. For elementary English learners, 
teachers should find picture books on their reading and interest level. Audio picture books are 
great resources for English learners to listen to a native speaker. Teachers can also have mini 


reading and speaking lessons to practice English together. 
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Teach English Directly 


Suggestions: 


Teachers should only use English during the lesson. 

Teachers should always encourage students to speak English as much as possible. 
Teachers can use objects, pictures, or actions to help students understand the meaning. 
Teachers can also draw sketches instead of using objects. 

Teachers can demonstrate or model while giving instructions. 


UI 


Lesson plan 


Subject: English PASAN 
Content Objective: 
Students can classify polygon based on 


their sides 


Language Objectives: 

Students can read and speak vocabulary 

about polygon: triangle, quadrilateral, Length of lesson: 40-50 mins 
square, rectangle, rhombus, 


parallelogram, trapezoid, pentagon, and 
hexagon 

Students can read and speak sentence 
structure about polygon: 

“What is it?” “It is a triangle.” 


Description of the audience: 
This lesson plan can be used in the 2™ or 3 grade English class. 


21* Century Skills: communication and 
social skills 
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Activity Description of Activities and Setting 


This lesson will start with a polygon song. All 
students can stand up and move around in the 
classroom. 

The teacher will explain daily objectives for 
students. All students will read the objectives 
with the teacher. To make sure all students 
understand, the teacher can ask one or two 
volunteers to explain the objectives for the whole 
class. 

The teacher will use different shapes to teach new 
3. Teacher Input | vocabulary. Students will read vocabulary with 10 mins 
partners. 


4. Independent 
See below (small group) 20 mins 


5. Assessment The teacher will put different shapes in an 
Methods/Closure | envelope and show part of the shape. Then, let 
21* Century students guess what shape they see. 
Skills and 
Lesson 
Objective 


1. Focus and 
Review 


2. Statement of 
Objective for 
Student 


Independent practice 


Student(s) & Independent work | The Mini lesson with the 
Modifications/Accommoda | 10 mins teacher 
tions: Students will finish | 10 mins 
worksheet 1 with Group 2 will have the mini- 
1. When they have guided | their partners. lesson with the teacher. They 
practice, the teacher can will do the bingo game 
glve easler together. The teacher will 
questions(words) to write all vocabulary on the 
beginners and more whiteboard first. Then, 
difficult students will write down the 
questions(words) to word they heard in their 
high-level students. bingo worksheet. The words 
on the board could remind 
. When students do bingo them how to spell. After they 
with the teacher, high- finish the bingo worksheet, 





level students would 
have complex words 
and low-level students 
will have easier words. 


. When the teacher with 
high-level students, the 


teacher can cover the 
words and encourage 
students to write down 
the words by 
themselves first. 
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they will play bingo with the 
teacher. 


Differentiation: 
Group | will be 
middle and high- 
level students 


Differentiation: 
Group 2 will be low-level 
students 


Materials/Technology: pictures of shapes, envelope, shape worksheet, bingo 


worksheet (see below) 





Worksheet 1 
Name: 


1. Matching questions 


Trapezoid 


Hexagon 


Triangle 


Rectangle 


Pentagon 


2. True/False questions 


Quadrilateral Rhombus 


True or True or False 


Parallelogram square 


True or False True or False 





Bingo worksheet 





26 


Improve Communication Skills in Situational 
Contexts 


Suggestions: 


Teachers should only use English to give students instructions 

Teach English within a situational context 

Students can create crafts with the teacher for different situational contexts 
Students can use situational context to practice speaking English in different groups 
Students can have role-playing activities with their partners 


AR] NS 


Lesson plan 1 


Subject: English Culture—Thanksgiving | | 


Content Objective: 

Students will learn the concept and history 
of Thanksgiving 

Students will sing a Thanksgiving song 
Students will learn Thanksgiving traditional 
food 

Language Objective: 

Students will learn and read vocabulary: 
Thanksgiving, dinner, family, together, eat, 
turkey, pumpkin, delicious 

Description of the audience: 

This lesson plan can be used in the 3" or 4"" grade English class. 


21* Century Skills: Critical thinking and 
Collaboration 
Activity Description of Activities and Setting 


Before students have this lesson. The teacher can decorate the classroom for 
thanksgiving. Each student will prepare one kind of harvest food from home. 


1. Focus and Revie This lesson will start with a Thanksgiving song. 5 
RANES W | Students will listen and sing this song twice. mins 

2. Statement of The teacher will explain the objectives of the lesson. 5 

Objective for Student | Students will read objectives with the teacher. mins 


1. Students will make a turkey hat. 
i ; 20 
3. Teacher Input 2. After students wear their hats, the teacher will show a minë 


Length of lesson: 60 mins 


picture to students. A family is having Thanksgiving 
dinner in this picture. 





3. The teacher will ask two different level questions about 
Thanksgiving 

Question 1: what do you see in this picture? 

Question 2: Let's talk about the food in this picture. / 

what are they doing? 

1. The teacher will read aloud to students, “A short 

history of thanksgiving”. 

2. The teacher will introduce the Thanksgiving 

vocabulary. 

1. Students will share their food with their partners. 

The student A will ask a question and the student B 

will answer the question. 

Student A: What do you have? 

Student B: I have a/an 


4. Reading Practice 


5. Speaking Practice 


2. Students will sit in a circle and put their food in the 
center. Students will pick their favorite food and show 
it to class. 


Sentences example: 
I like . It’s delicious. 
6. Assessment Students will draw having Thanksgiving dinner with 
Methods: their family. 
21“ Century Skills 
and 
Lesson Objective 


Students will share information on their drawings to 2 
7. Closure À . 
their partners. mins 


Materials/Technology: vocabulary cards, “A history about Thanksgiving” book, A4 
papers, fall decorations, harvest food. 
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Lesson plan 2 


Subject: English 
Objectives: Students will learn how to ask 
shopping related questions 


Target vocabulary: 

various shopping items 

Structures: Length of lesson: 60 mins 
“May I help you?”, “yes, please”, “Here 

you are”, “How is/are”, “Do you have 

a/any...”, “Do you want...or...”, “That's 

expensive!”, “PI take it!” 


This lesson plan can be used in the 4" or 5" grade English class. 
21* Century Skills: Communication and (A 
Social skills 


Activity Description of Activities and Setting 


Warm up and maintenance 

1. Students will sit in a circle if you have enough room in 
your classroom. The teacher will throw a ball to a 
student randomly and ask a question. The student who 
gets the ball will answer the question then throw the 
ball to the next student. For beginners, the teacher can 
put common questions from previous lessons on the 
wall to remind them. 

Le Hocus ane Review The teacher will use flashcards to review the shopping 

vocabulary from the previous lesson. 
The teacher will prepare 8 to 10 flashcards which 
include food/drink, electronic products, household 
goods, clothes, newspapers, stationery, 
watches/jewelry. Two students will work together. One 
student will describe the object in English with gestures 
and another student will guess what the object is. 





2. Statement of 
Objective for Student 


3. Teacher Input 


4. Guided Practice 


1. The teacher will display objectives on the whiteboard 
and explain for students. 

2. The teacher will introduce sentence structure “How 
much is/are...?” 

Show two objects on the board. Students will make 

sentences with the teacher’s guidance. 





How How 
dish soap? bananas? 


$ xxx. 














How much is the dish soap? 
It’s $1.78. 

How much are the bananas? 
They’re $ 2.08. 


1. The teacher will elicit the missing words after 
students try to find out the answers by themselves. 
After eliciting the structures, the teacher will change 
the different objects to practice this structure. 


2. Students will watch a video about shopping 
conversations. 


3. Students will practice structure from video with 
their partners. Students will take turns to practice 


sentence structure. The teacher will monitor and check | ™ins 


if the students are using the singular/plural form 
correctly. 


Student A: what’s that? 
Student B: It’s a pen. 
Student A: How much is it? 
Student B: It’s $1. 
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Students will work with their partners to do the 
worksheets. Student A will create a shopping list and 
student B will be a seller. Students will take turns to 
ask how much the items are and complete their 
shopping lists 


5. Independent 
Practice 


6. Assessment 

Methods: Students will have a 10 minutes quick check (see 
21* Century Skills | below) 

and 
Lesson Objective 


Students will share what they learn to their partners. 


Student(s) & 
Modifications/Accommodations: 


When students are creating their shopping lists, low-level students should list at least two 
items, four items for middle-level and six items, for high-level students. Students should 
spell all words correctly on the lists. 


Expectations for the quick check 
High group: 90% correct 
Middle group: 70%-85% correct 


Low group: 50%-70% correct 


Materials/Technology: flashcards, whiteboard, ball, worksheets 
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Worksheet 1 


A shopping list 


What I am going to buy: Price of the item: 





Worksheet 2 





bar box can carton dozen packet bottle sack tube eggs 
matches milk chips orange juice potatoes soap tomatoes 
toothpaste 











Please finish this shopping conversation 








you are welcome help isit please about are 





Customer: Hello. 

Seller: Hello, may I you? 

Customer: Yes, . Do you have any pens? 
Seller: Do you want red or blue? 

Customer: Red, please. 

Seller: Yes, I do! 

Customer: How much 

Seller: Umm. It’s $40. 

Customer: $40! That’s expensive! How $20? 
Seller: Ok, here you . 

Customer: Thank you! 

Seller: 
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Move and Talk 


Suggestions: 


Teachers can use this strategy to teach vocabulary and sentences. Movement can help language 
retention. Students will likely speak more when they are moving the body. The common 
activities are role-playing, charades, singing, Simon Says, and story-telling. 


Use Cuisenaire Rods to Teach Speaking 
Suggestions: 


Teachers can use Cuisenaire rods to represent any objects in role-playing and story-telling 
activities. Teachers can also use Cuisenaire rods to represent part of speech and help students 
make sentences. Cuisenaire rods can help students understand and remember new words or 
sentences. Students can focus on sentence structure and make sentences easily by themselves. 
These learning aids can also help students improve their speaking skills. 


Lesson plan 


[Subject Engish SSCS AN 
Language Objectives: 

Students will learn and read vocabulary 
related to sport: sports, play, kick, pass, 
throw, bounce, football, basketball, tennis, 
baseball, volleyball 

Students will use phrases and sentences to 
talk about sports. 

“what sports do you play?” “Tplay___.” “I 
don’t play.” 


Length of lesson: 60 mins 


Description of the audience: 
This lesson plan can be used in the 2™ or 3 


21* Century Skills: Critical thinking, 
communication, Collaboration 


Activity Description of Activities and Setting 


This lesson will start with a vocabulary review. The 
teacher will say a word and students need to act it out. 
For example, the teacher will say “drink”, then students 
will act like drinking water. 


2. Statement of The teacher will explain the objectives of the lesson. 
Objective for Student | Students will read objectives with the teacher. mins 


3. Teacher Input 1. The teacher will introduce vocabulary, play, kick, 
(Cuisenaire rods) pass, swim, run, football, basketball. Students will 


3. Focus and Review 
(Simon says) 





4. Reading Practice 


5. Speaking Practice 
(role-play) 


6. Assessment 
Methods: 

21“ Century Skills 
and 

Lesson Objective 
7. Closure 

(singing) 


stand in a circle. Students will act the words while 
reading after the teacher. 


2. The teacher will throw a ball to a student randomly 
and say a word. The student who gets the ball will act 
the word out. Then, the student will say another word 
and throw the ball to the next student. 


4. The teacher will use Cuisenaire rods to teach sentence 
structure. One color represents one part of the speech. 
For example: 

What sports do you play? I play basketball. 


Instead of seeing example sentences, Cuisenaire rods 
can remind students the sentence structure. Then, 
students will use Cuisenaire rods to make sentences. 
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The teacher will read aloud to students, “I love sports”. 


The teacher can use a Cuisenaire rod to represent a 
sport and use it to explain the verb, play, kick, pass, 
throw, and bounce. 

The teacher will divide students into several groups. 
Students will act out “I love sports”. The teacher will 
walk around and help students’ pronunciation. 

Each group will act their story in front of the class. 


Students will stand up and sing “sports song”. 


Materials/Technology: vocabulary cards, “I love sports” book. 
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Chapter 5: Conclusion 

English as a world language is just like a bridge between China and other countries. More 
and more people are learning English as a second language. English has become a compulsory 
subject in elementary school since 2001. The English classroom is the main and only place for 
students to get language input, especially in rural areas in China. However, with a large density 
and unequal distribution of education, many rural students lack a English learning environment. 
After several years of English study, students” listening and speaking skills are still very low. 

The aim of this project was to help English teachers create an English learning environment 
and provide strategies to improve students” listening and speaking skills. I believe that child must 
be exposed to language input to acquire language. It is the optimal age to start a second 
language. So, my hope was to create a project which includes teaching strategies and lesson 
plans for teaching listening and speaking. 

Many students in rural areas feel they cannot learn English well because there is a lack of 
language environment. Therefore, my first suggestion is to create an English environment in the 
classroom. I hope teachers can be with students together to build a language environment 
through different fun activities. Students” participation enables them to increase learning interest 
and enthusiasm. Based on six essential language teaching methods and approaches, I provide 
another four strategies. Instead of using the traditional teaching method, teacher-centered 
approach, I hope language teachers can play leading roles but that students are usually the center. 
Teachers use various activities to make students take part in class more actively. In this way, 
students will have more opportunities to practice English in class. Teachers only speak English 
to provide students an English-only environment. I also believe students can benefit from 


communication in situational contexts. The more communication practice they have, the more 


36 


oral skill they will improve. Moving can help students encode the memory, I provide another 
strategy where teachers can provide more activities to get students moving while teaching 
listening and speaking. My last strategy is that teachers can use Cuisenaire rods as teaching aids 
to teach English listening and speaking. Due to the lack of teaching resources in rural areas, I 
think Cuisenaire rods can be used in many different activities, such as story-telling, teaching 
sentence structure, teaching part of speech, etc. It is a great value for saving the cost of education 


in rural areas. 


I hope this project will help English teachers in rural areas in China to have extra teaching 
resources in teaching listening and speaking. I hope these teachers can use these strategies to 
create more varied activities to improve students’ listening and speaking skills. Finally, my 
future research focuses on one skill at a time. I hope this format provide more valuable 


information and support to the teachers in rural areas in China in my future studies. 
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